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Vermont Guiding Principles:
Supporting Each and Every Young Child and
Family’s Full and Equitable Participation

We believe that each and every child...
e[ earns within the context of secure and

authentic relationships, play, and
interactions within their environments.

*Deserves equitable access to experiences
that acknowledge and build on their

uniqueness.

*Deserves opportunities to deeply learn
and develop to their full potential

through joyful interactions in safe,
accepting environments. 72 VERMONT
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Advancing Equity

All children have the right to equitable learning opportunities that
help them achieve their full potential as engaged learners and

valued members of society. Thus, all early childhood educators have
a professional obligation to advance equity. They can do this best
when they are effectively supported by the early learning settings

in which they work and when they and their wider communities
embrace diversity and full inclusion as strengths, uphold
fundamental principles of fairness and justice, and work to eliminate
structural inequities that limit equitable learning opportunities.

- National Association for the Education of Young Children (NAEYC Position Statement on
Equity, April 2019)
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Considerations for Equity

1. Provide high-quality early
education programs that build on
each child’s unique individual and
family strengths, cultural
background, language(s), abilities,
and experiences.

2. Eliminate differences in
educational outcomes as a result of
who children are, where they live,
and what resources their families
have.
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DEC Recommended Practices

The purpose of the DEC Recommended Practices is to highlight
those practices specifically known to promote the outcomes of
young children who have or are at risk for developmental
delays/disabilities and to support their families in accordance with

the DEC/NAEYC (2009) position statement on early childhood
inclusion.

\' Division for
l Early
Childhood

Recommended Practices
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DEC Recommended Practices:
Eight Topic Areas
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Teaming and Collaboration

AR S
DEC Recommended

Practices

Educational programs and services for young
children who have or are at risk for
developmental delays and disabilities, for their
nature, always involve more than one adult.
The quality of the relationships and
interactions among these adults affects the
success of these programs.

Teaming and collaboration practices are those
that promote and sustain collaborative adult
partnerships, relationships, and ongoing
interactions to ensure that programs and
services achieve desired child and family
outcomes and goals.
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Teaming and Collaboration TC2

TC2. Practitioners and families work I 7 GO 1 &
together as a team to systematically and N0 TEAMWORK
regularly exchange expertise, knowledge : “;

and information to build team capacity
and jointly solve problems, plan, and
implement interventions.
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Vermont's ECO Practices and Procedures
Manual

 Vermont has an
ECO accountability
system that
complies with
Federal AVEEMB&I
requirements o
under the
Individuals with
Disabilities
Education Act
(IDEA).

Vermont’s Early Childhood Outcomes
Practices and Procedures
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Breadth of the Three Child Outcomes

BREADTH OF THE

THREE CHILD OUTCOMES
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How does function affect
Early Child Outcomes?

Functional outcomes
describe children's mastery
and appropriate application
of behaviors, knowledge,
and skills in an intentional
and meaningful way across
daily routines, activities and
settings.

The overarching goal for
each and every child is to be
an active and successful
participant in his/her own
learning and development.
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Focus on the Function!

* The three early child outcomes focus on functioning rather than
traditional domains.

* The Vermont Early Learning Standards (VELS) align with the
goals and functional skills within the ECOs.

* VELS, Individualized Education Program (IEP), and ECO all
emphasize the critical importance of function across routines and
settings.
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Definition of ECO A: Positive Social and
Emotional Skills and Relationship

How a child:

 interacts with others (communicates
and plays)

* expresses emotions and feelings

* adjusts to different setting and the
norms within those settings

Social and emotional skills are the
"bricks and mortar”of all areas
of development.

-Jack Shonkoff
7~ VERMONT
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A few examples of functional skills
include:

Function and VELS related to ECO A:
Positive Social and Emotional Skills and
Relationships

Expressing emotions and feelings
Relating to adults

Showing interest in and initiating
interactions with peers

Seeking assistance when needed
Acting in response to others
Imitating behaviors of others

Using play skills to build
relationships

Demonstrating positive self-concept
and self-control

Following conventional rules of
conversation

7~ VERMONT
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Definition of ECO B: Acquisition and Use
of Knowledge and Skills

Includes activities such as:

* Thinking

* Reasoning

* Remembering

* Problem solving

* Number concepts

* Counting

* Understanding physical and
social worlds

The ‘dance of conversation’ begins at birth.
Babbling is the beginning of speech.
Scribbling is the beginning of writing.
Play 1s the work of childhood.

Mr. Fred Rogers 7~~~ VERMONT
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Function and VELS related to ECO B:
Acquisition and
Use of Knowledge and Skills

A few examples of functional skills include:

« Showing curiosity and initiative
« Exploring different environments i

* Imitating others

« Showing persistence and following through
with plans

* Problem-solving in a variety of ways

* Communicating to express ideas and thoughts
* Reasoning

* Demonstrating age-appropriate concepts

« Exploring materials, representing ideas and
stories through pictures and play

* Building and using vocabulary
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Definition of ECO C: Taking Appropriate
Action to Meet Needs

Creativity is intelligence having fun.
-Albert Einstein

Children display
an interest in
novel situations
and demonstrate
flexibility, creativity
and innovation
in solving challenging
tasks.
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Function and VELS related to ECO C.
Taking Appropriate Action to Meet Needs

A few examples of functional skills include:
«  Taking care of basic needs

*  Getting from place to place

«  Using objects as tools

* Increasingly contributing to their own health
and safety

*  Developing awareness of
environment/surroundings

*  Demonstrating self-confidence

*  Communicating using physical
movements, gestures, sounds or words to
express wants and needs

*  Adjusting self across environments(self-
regulation)

*  Demonstrating the ability to self-comfort and/or
self-soothe 7~ VERMONT
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ECOs Embedded in the IEP

IEP Present Levels of Educational and Functional Performance

Child's Name: IEP Meeting Date:

This section should provide a concise overview of the child's current skills and sevve as the basis of the child's program planning ar
upcoming year. Describe the child's present levels of development across each early childhood oufcome area including functional pe
skills, and stremgths relative to the Vermont Early Learning Standards and/or developmentally appropriate expectations.

Brief Description of the Child: Tnclude interests; how the child's developmental delay or medical condition affects the child's a
appropriate acfiviiies.

Medical History: (physical, hearing, viston, CDC report, ete.) Include a brief description of how the child's disability or medical |
and parficipation i age appropriate activities):

Strengths: Consider the child's strengths across the three functional early childhood cutcome areas. Stremgths showld ATWAYS,

A. Positive social and emotional skills and relationships:
B. Acquisition and use of knowledge and skills:

C. Taking appropriate actions to meet needs:

Concerns: Consider the child's concerns across the three functional early childhood outcome areas:

A. Positive social and emotional skills and relationships: *If behavior is a concern, indicate if a functional behavior assessment (F
tnclude the results of collected data.

B. Acquisition and use of knowledge and skills:

C. Taking appropriate actions to meet needs:

Needs: Consider and prioritize the necessary supports in order for the child fo access and parficipate in age appropriate activities ;

setting, with thetr same-age peers, and/or within the child’s home environment across the Horee funciional early childhood oufcome
A, Positive social and emotional skills and relationships: “If behavior is a concern, is an FEA intervention plan needed?
B. Acquisition and use of knowledge and skills: __

C. Taking appropriate actions to meet needs: ___

Other Considerations: This muay include, for example safety/health; Universal PreK; FBA; private early childhood programs; ho
child and faptily resources CIS); transportation; disabilify awareness; advocacy needs, efc.
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State Performance Plan (SPP) and Annual
Performance Report (APR)

IDEA requires each state to
develop an SPP/APR that
evaluates the state’s efforts
to implement
the requirements
and purposes of the
IDEA and describes how
the state will improve
its implementation.
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Why Do We Measure ECOs?

» Collect and analyze high quality data

* Meet federal reporting requirements

* Inform state and local program improvement efforts

Improving policies, procedures, and practices
Informing focused monitoring and quality assurance
Informing professional learning opportunities
Informing research and funding

Gathering philanthropic and political support for Early Childhood
Special Education

Federally required to complete ECO ratings on each preschooler aged 3 through 5
with an IEP (34 C.E.R. §§§ 300.120, 300.211, 300.601(b)(1))
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Who Collects the Data?

o At the local level, this data is
collected by School District/
Supervisory Unions, including
Early Childhood Special Education
(ECSE) staff and administrators
who use it to make data-based
decisions which inform and
implement best practices for
program improvement.

» At the State level, ECSE utilizes the
ECO Summary process to collect,
analyze, and report ECO data to
the Office of Special Education

Programs (OSEP).

7~ VERMONT
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Early Child Outcomes Summary Process
(ECOS/COS)

» Summarizes information on a
child's functioning in each of
the three child outcome areas

Uses a 7-point scale

Includes a team of individuals
who are familiar with a child
(including parents)

Incorporates multiple sources
of information about
functioning

7~ VERMONT
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ECOS process:
5 Essential Types of Knowledge

Understand the content and breadth of
the three child outcomes

Understand age-expected child
development

Know the child’s functioning across
settings and situations

Understand age expectations for child
functioning with the child and family’s
culture and

Understand how to use the 7-point scale 7~ VERMONT
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Early Child Outcomes Summary Process
Expectations

Value families' knowledge and input.

Related services providers know and understand typical child
development and progression of age-expected development, as
well as skills needed in daily activities/routines.

Administrators ensure that staff has all the necessary resources and
materials to complete the ECO Summary process and support their
staff in implementing a quality process.

The ECO Summary process is completed as part of each child’s IEP
process, by a team that includes the child’s family.

High Quality Data is collected.

All ECSE services are culturally, linguistically, and developmentally
appropriate and evidence based.
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ECOS Process in the ECSE IEP

Early Childhood Qutcomes Summary Process: Assessment, Data Collection, Rating, and Reporting

Child's Name: | IEF Meeting Date:

Maore detailed information on the Early Childhood Outcomes Summary (ECOS or COS5) provess can be found in Versmoni s Early Childhood Oufcomes Praclices
ard Procedures Marnnal,

Teaming and Assessment: The BOOS process is destpreed to be a team process. Because the ECOS process is embedded in the ECSE [EP, Vermont
educators and providers are expected o collaborate with a nulidisaplinary team o share indormation about fonctional skills and behaviors across
routines, daily activities, settings, and situations. This collaboration will also indude discussions to age-anchor the child’s lunctioning to age
expectations and to select a rating for rach of the three early childhood outcomes

Age Anchoring: It is highly recommended that in each ECOS meeting, an age-anchoring resource be used to ensure acourate comparison to age-
expected functioning. The Vermont Early Leaming Standards (VELS) are age-anchored and may be used to determine which of the child's
hunconing is age-expected, immediate foundational, and fouwndational.

Documenting the Rating: It is expected that teams will use multiple sources of information. Check the appropriate boxes of sources used to help
determine the child’s ratings:

|_| Teaching Strategies GOLDE (the Vermont required statewide PreK lormative assessment measuremest).

I i -.r... 5. ECSE Agus Threw Threugh Five [EP Pare 20 of 22 % VERMONT

October 2, 2020) AGENCY OF EDUCATION
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Teaming and Assessment

ECO Summary (ECOS)
process is a teaming process!

Virtual meetings can work
with careful organization and
planning.

At least 2 professionals and
the family

ECSE IEP collaboration

Family insight

7~ VERMONT
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Multiple Methods of Assessment

* DEC Recommended
Practices: Assessment
measures should include
multiple sources and a
variety of methods in order
to get a complete picture of
the child's functioning and
skills across settings,
routines, and activities.

 (Consider the tools.

« Additional information for
progress and exit ratings.

7~ VERMONT
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Critical Teaming Questions

Do all team members participate in the discussion?
Is parent input considered?

Is the team considering the full continuum of educational
environments in their classroom discussion?

Does the team describe the child’s functioning, rather than just test
scores?

Does the discussion include the child’s full range of functioning,
including skills and behaviors that are age appropriate, immediate
foundational, and leading to immediate

foundational?

7~ VERMONT
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Age Anchoring

Vermont Early Learning Standards

AN OVERVIEW

-
o
.
i
d

¢
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Age Anchoring: 3 Types of Development

immediate Skills

Foundational
Foundational skills

Skills

* The set of skills and behaviors expected for the child’s chronological age
are called age-expected (AE) skills.

* The skills that occur developmentally just before age-expected
functioning are described as immediate foundational (IF) skills.

 The skills that develop much earlier or are farther from age-expected on
the developmental progression are foundational (F) skills.
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Early Child Outcomes Ratings (ECOS/COS
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Detailed Rating Scale, Definition, Sample
Statements, and Documentation

Rating Rating Definitions/Criteria Sample Statements Used to Summarize Rating Rather Than Numbers Documentation
{Culminating or Descriptor Statements) Considerations
= Child shows funcionng expecied for his or her | « Relaive io other chicsen Caban's age. he has all of the skills that we would expect of a chid » Prowde exampies of the dhid's age-
E age in ail or almos? all everyday sbuabons that hes age n the area of joultome fe.g. wse of approprate behavars io meef needs]) expected fJunchonng
& T are part of the: child's iife. = Cahin has a good mix of age-expected skills in the arsa of {owrome) « indicate Mo conoerms.*
3 & Mo one on e temm has conoems: about the
g chuld’s functioning in this cutcome ansa
» Child's funchoning generaly is considesed « Reiainve o same age peers, Caivn has the skills hat we would expect of his age n regand o « Prowde examples of the child's age-
'i appropnate for nis o her age, Dut there ane [CutCTma); however, thamne 3re CONCEETIS With how he | LTCHons 3 Nnat 5 OF ConceT guaty expected funchioning.
2 same significant conoerms about the child's of abdtylacking o). = Dinke e
5 & funcanig in this cutcome arsa. « Jjuside from the concemn regarding Caban's , he = demonstrating skills expected of 3 child | o Eudiance showd nof ncluce any
+ Altnough ageappropriaie, the child's his g in the arsa of (oucome ). e s
functioning may bomer on not keeping pace ador?
with age expectations.
# Child snows funcsoning expected for his or her | « Fora (number)-monsh-cid child, Caivin has many skills axpected of his age. but he aiso « Provde sxamples of the chlkd's age-
age some of the time anc/or in some sattings cemorsiraes some skills slightly below what is expected 3t this age i e area of |ouwrome). ENpETiET UNCIONNg
anc siuaticns. « Relatve 10 same age peers, Catvin Shows mamy age-mxpected sills, but cOMtnuEs (o show o Provide sxampies of the child's
T m & Ghild's funciicning is a mix of age-sxpecied soma ¢ ‘that might be like: that of 2 slightly younger child in e area of functioning that = not age expecied.
E ] and nat age-expected Dehavions and sils. [1-F -
w & Child's funcecning might be desoribed 2= like & Cahin is somewhat where we would sxpect him io be at this age. This means Tat Calan has.
E that of a slighsly younger child many skills we would axpect at this age n rsgand 10 |ourcomes), but he does not yet have all of
the age-sxpecied skills | Try fo identyy 2 few of the funcional olis fre child s incong o be age:
gg appropriate).
# Child shows cccasional age-appropnaes « At jnumber) monms, Caivin shows cocasional use of some age-expected skills, but more of his | « Provide examples of the child's age-
functioning across sethngs and shuations. skills are not yet sge-expected in the arsa of (cuwicome ). 1
4 | * Mer= funchioning is not ageexpecied than & Ab# monts, Cabvn shows oocasional use of some age-expecied skils. but has more skills that | = Provide sxampies of the dhild's
ageexpected. are younger than those expectsd for a child nis age N the area of (surcome ). funchicring that = not age expeced.
& Cakn has a few of the skills we woulkd expect n regard o {ouicome ), bt he Shows more sidlls « Ewoance shoud Sow move fLncsomng
that are nat ot i3 ot et age
EE-' # Child doess not yet show functioning expecied | « Reiative 10 same age peers, Cadvin i not yet wsing skdlls expected of his age. He does, « Provide exampies of the chid's
= af a child of his or her age in any situation. hiowevEr, SNoW Many MECrant Immediate foundatonal skills to build wpon In e area of furchcring at an Immedaee
= = Child uses immediate foundatonal skils most {outcrrme). fruraatanal sl e
5 3 ar ail of the time across s=tengs and sauatons. | « In the area of (ccecome), Caban = nearly displaying age-expected skills. This means Tt be « Ewgance should nof Show age-
« Functioning might be described as lie Sat of does not yet have the sills we would expect of a chuld hes age. He has the immediaie expecied funchonng n T autcome for
3 a yourge chitd foundational skills: that are the building blocks to achieve age-appropriate skills. |5 amongof 1
jposzitee o nciuck & few funchonal solls 3z exampies)
52 & Child cocasonaly uses Fmmedd ats & At jnumiser) monms, Cavrn shows occassonal use of some immediate foundational skills e | & Proode seempes of e crekd s
founcabonal skills across sethngs and wall help him mve toward age-appraprate skils. More of hes functioring Sspiays sarier skills in funchcring 2t an Immedane
SISO e ar=a of | cutcTme). fourdabonal ol e
# [ore functioning reflacts skills that are not &« Relatye 10 same age peers, Caivin = showng SOMme immediase foundational sills, bt nas & Prowe sesmpes of tre cikds
ki 2 immediate founcatonal Tan are immedate more skills that developmentaily Come in aariier i e arza of {cunomel. funchioring that = not vet a0 expected
B fourcatanal « Fora [rumbes-mons-cid litte boy, Caven freves kil it of Immaciate foundatona
‘%5 has a greater mix of sarlier skills that he uses N the area of (oufcome). « Ewdence should sow move funciomng
= Cveral. in this cutcome area, Calvin is just to sNowW Some —— e
z skills which will haip him 10 work toward ge-approprats skils. foundatonai for arasng of 2
# Child does not yet show functioning expecied & Relatve 10 same age peers, Caivin has the very sarly skills in e area of jouscome). This means | « Prowde sxamples of the dhuld's
'}5; af a child his or her age in any siuation. that Caivin has the: skils we would expect of 2 much younger child n s cutcome area. funcicring that = not yet age expecied
Es « Child's funcioning does not yet include « Fora [number)-mont-cid littie boy, Caivin shows earty siills in the outcome area. He Soes nat or mmmediate fundatonal
Eu 1 immediate founcabonal skils upon which 1o yet show age-oxpactod skills or the skills that come right befone thosa « Ewdence showid nof show functonng
3 QE buikd age-appropriase functioning. o5 age SupectEd oF Fmeia
= s Child's functioning might be described as i foundatona for 3 ratng of 1
that of a much younger child.
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Decision Tree for Summary Rating

Decision Tree for S ummary Rating Discussions

Does the child ever function in ways that would be
considered age-expectad with regard o this outtome?

| No (consider rating 1-3) | | Yes (consicer rating 4-7) |

related to this outcome upon which to build age-

Dot the child Tunction in ways that would be
Epected fUNCHORING SCross settings and situations?

mm"ﬂudmﬂm

E

[ Does the child use any immediate foundatonal skills

To what extent is the child using To what extent does the child Does amyone have CONCETTS
immediate foundational skills function n ways that are age- about the child's functioning
BCTO5S SETtings and siuations ? expeCted ACross SeTnngs and With regard 1o the ouTCome
situations? area?
Lises skills that l::'l:nnulul‘ ‘ l.hn--d:;‘ Dccasiensl Uses a mix of
mnﬂl-pﬂ immediates Tt il kol age- age-Eapeicled
foundatianal miast or all of the enpecied and mot
B Ot dge- shally
Ll
| Rating=1 | | Rating=2 | | Raving=3 Rating=4 | | Rating=5 | | Rating=6 | | Rating=7

The Eirfy Chighocd TecTe ASSLIPCE TRl Upeiies 11130008
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Completing ECOS Ratings

* The ratings for each of
e et T i ey g e o the three ECO 1S
il embedded into the IEP
Budsmie form, at the end of the
1 Fusts o Present Levels of
o Educational and
e e e T e e S e B e Functional Performance
it el sl (i e, bl s " P V. Thes Wb Chilbsc T Bl skt Csmin (AT ki o e | Section.
et st _ s * Ratings completed at
T i e s S i Entry and Exit from
ECSE.
* Ratings at Annual IEP
meetings are
highly encouraged.
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Entry Ratings

* At Entry: To what extent is the child demonstrating age-expected
functioning in each of the three ECO areas?

* [EP Teams must come to a consensus for each ECO rating using
functional assessment information.

* Entry Rating Deadline:

— ECO entry ratings must be determined no later than 30 calendar
days after the date of the initial IEP meeting.

— The date of the initial IEP meeting is the date that triggers
the 30-day ECO entry rating deadline.

7~ VERMONT
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Exit Ratings

Ratings are required to be completed for each child exiting their
ECSE program.

Rating and reporting required if:
— A child transfers to a different SD or SU;
— A child moves out of state

— A child will transition to Kindergarten (as close to the end of
services as possible - not to exceed 30 days after the child has
left the program)

— A child's family revokes services

No rating or reporting is required for children receiving services
for less than 6 months

Exiting DOES NOT MEAN EXITING SPECIAL EDUCATION!!
7~ VERMONT
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Progress Monitoring

Has the child gained at least one new
skill since the time of the last ECO
rating? YES or NO

If the child has gained at least one
new skill, the answer to the
progress question will be “yes.”

This is expected to be the case for a
relatively small number of
children who experience
significant disabilities where
progress is very slow, or
conditions that resultin a
regression or loss of skill

over time.
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How is Data Reported?

* Entry and Exit scores and Yes or No for
Progress on ECSE IEP

* Fiscal Year runs July 1st to June 30th

* Submission Dates for Early Child
Outcomes
— December 1st Child Count
— July 15th
* Export and Upload to AOE
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Analyzing Your Data: Common Mistakes

Data Entry
Impossibles

Difficulties with Teaming
Knowledge/New Staff

Data Systems not "talking" to each other
(rare)

7~ VERMONT



"Impossibles”

* Sometimes data is mistakenly inputted
for the progress question with an
answer of “No” for a child who has the
same rating of entry and exit.

* The progress question refers to the
acquisition of any new skills.

4

¢ Children who maintain a rating of 2 or
higher over time are acquiring new skills
to be able to keep the same rating
because what is expected of older
children developmentally is more than
what is expected of younger children.
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How Progress is Measured

Children who are substantially behind their peers have
developmental delays. OSEP has established five progress
categories to convey developmental trajectories indicative
of developmental delay.

b. Improved in functioning, no change in trajectory
c. Moved closer to functioning like same-aged peers

e. Functioning like same-aged peers
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Summary Statements

From the progress category data, two summary
statements per outcome are calculated.

* Summary Statement 1: the percentage of children who
made greater than expected growth. The summary
statement is calculated from the progress categories in
the following way: (c+d)/(a+b+c+d)

* Summary Statement 2: the percentage of children who
exited at or above age expectations. The summary
statement is calculated from the progress categories in
the following way: (d+e)/(a+b+c+d +e)
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Developmental Trajectories

OSEP Progress Categories as Developmental Trajectories

Grow th in Outcome

70

60

20

40

30

20

10
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12

18 24 30 36 42
Age in Months

48 54 60 66
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ECOS/COS Data to OSEP Progress
Categories/Summary Statements

COS Data to
OSEP Progress
Categories /
Summary Statements

------------
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Resources

May 2018 memo, Reporting Early Childhood Outcomes (ECO) Exit and Progress Ratings

September 2018 memo, Reporting Early Childhood Outcomes (ECO) Entry Ratings

Vermont ECO Practices and Procedure Manual (2018)

ECOS Completion: When Teams Can’t Meet in Person

DEC Recommended Practices

COS Process Online Module (ECTA)
ECO Step by Step Video (ECTA)
ECO Decision Tree (ECTA)

Early Childhood Special Education (Ages 3 Through 5): Indicator 7 — Early Childhood
Outcomes Guidance

VT Early Childhood Special Education (ECSE): Early Childhood Outcomes Summary
(ECOS) Process Online Professional Learning Module Overview
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https://education.vermont.gov/documents/reporting-early-childhood-outcomes-exit-and-progress-ratings-memo.pdf
https://education.vermont.gov/documents/edu-early-education-reporting-early-childhood-outcomes-entry-ratings-memo
https://education.vermont.gov/documents/early-childhood-outcomes-practices-and-procedures
https://ectacenter.org/eco/pages/cos-distance.asp
https://www.dec-sped.org/dec-recommended-practices
https://ectacenter.org/eco/pages/cos.asp
https://ectacenter.org/eco/pages/videos.asp
https://ectacenter.org/%7Epdfs/eco/Decision_Tree.pdf
https://education.vermont.gov/documents/guidance-ecse-indicator7-eco
https://education.vermont.gov/documents/edu-ecse-ecos-process-online-professional-learning-module-overview
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